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ABSTRACT: This survey-correlational research study examined the influence of student motivation and learning
strategies on the language proficiency of college students in the College of Teacher Education during the Academic
Year 2025-2026. The respondents consisted of fifty (50) randomly selected college students from a population of sixty-
four (64), enrolled at Filamer Christian University. The sample size was determined using Cochran’s formula and
selected through stratified random sampling. Data were gathered using researcher-made questionnaires measuring
student motivation, learning strategies, and language proficiency. Student motivation and learning strategies were the
independent variables, and language proficiency was the dependent variable. Statistical analyses included mean,
standard deviation, Analysis of Variance (ANOVA), Pearson Product-Moment Correlation, and Multiple Regression
Analysis, with the level of significance set at alpha = 0.05. The findings revealed that the students exhibited a very high
level of motivation in language learning. Students demonstrated a high level of language learning strategy use. Students
had a high level of language proficiency. There was a significant difference in students’ language proficiency based on
their levels of motivation and learning strategies. Motivation, learning strategies, and language proficiency were all
significantly and positively related. Both motivation and learning strategies significantly predicted language
proficiency. However, learning strategies had a stronger influence than motivation.

KEYWORDS: Student Motivation, Learning Strategies, Language Proficiency, College Students, Language Learning
I. INTRODUCTION

In today’s globalized world, language proficiency has become an essential competency for academic success,
professional advancement, and effective communication. English, as a dominant global language, plays a vital role in
higher education, business, research, and digital communication. In the Philippine educational context, English remains
one of the official languages and a primary medium of instruction, making language proficiency an important factor in
academic achievement and employability. Despite institutional efforts to strengthen students’ communication skills,
differences in language proficiency continue to exist, suggesting that learner-related factors significantly influence
language learning outcomes (Macaro, 2022; Zhang, 2024).

Among the most influential factors in language acquisition are student motivation and learning strategies. Motivation
determines learners’ willingness to engage, persist, and succeed in language learning tasks, with highly motivated
learners demonstrating stronger communication skills and better language achievement compared to less motivated
learners (Dornyei, 2021; Al-Hoorie, 2020; Deci & Ryan, 2020). Learning strategies, on the other hand, refer to the
cognitive, metacognitive, and social techniques students use to process, retain, and apply language knowledge. Students
who effectively utilize these strategies tend to achieve stronger academic performance and higher language proficiency
outcomes (Pawlak & Oxford, 2018). Research further shows that motivation and learning strategies interact as
interconnected factors that collectively influence language development and academic success (Zhang, 2024).

This study examines the influence of student motivation and learning strategies on language proficiency among second-
year students in the College of Teacher Education at Filamer Christian University, where strong communication
competence is essential for future educators. The study is anchored on Self-Determination Theory, Information
Processing Theory, and Sociocultural Theory, which explain how motivation, cognitive strategies, and social
interaction influence language learning and proficiency development. Recent studies continue to support these
frameworks, showing that autonomy and competence improve engagement (Ryan & Deci, 2023; Fung et al., 2024),
cognitive strategies strengthen language processing (Skehan, 2018; Wen & Skehan, 2021; Viberg & Kukulska-Hulme,
2021), and social interaction plays a critical role in shaping motivation, strategic learning, and language proficiency
(Poehner & Lantolf, 2021).
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The main aim of this study was to examine the influence of student motivation and learning strategies on their language
proficiency. Specifically, it sought to address the following questions:

1. What is the level of student motivation in language learning?

2. What is the level of the learning strategies that students in language learning commonly use?

3. What is the level of language proficiency among students?

4. Is there a significant difference in language proficiency based on the levels of motivation and learning strategies?

5. Is there a significant relationship between student motivation, learning strategies, and language proficiency?

6. Do student motivation and learning strategies significantly predict language proficiency?

II. RELATED LITERATURE

Student Motivation

Student motivation is widely recognized as an important factor in English language learning because it influences
learners’ engagement, persistence, self-regulation, and willingness to participate in learning activities. Dornyei and
Ryan (2015) emphasized the central role of motivation and self-regulation in shaping learners’ behavior and
development in second-language learning. Similarly, Oga-Baldwin et al. (2017) demonstrated that students’ motivation
is associated with greater engagement and learning achievement, highlighting the importance of motivational processes
in sustaining language-learning participation. In the Philippine context, Soriano et al. (2021) found that students’
motivation to learn English was influenced by teacher support, enjoyment of learning, desire to learn, parental
influence, and the classroom environment, suggesting that both personal and contextual factors contribute to learners’
motivation and English-language development. More recent perspectives further emphasize that motivation is shaped
by the learning environment and by learners’ perceptions of autonomy, competence, and support (Ryan & Deci, 2020;
Alrabai, 2021). Alamer et al. (2025) further demonstrated that the use and withdrawal of external rewards can influence
language learners’ performance, withdrawal from learning activities, and motivational and psychological responses,
underscoring the importance of the quality and nature of motivation in language learning. In addition, Philippine
research by Soliman and Gorospe (2024) found significant relationships between learner autonomy and language-
learning strategies and between language-learning strategies and English language proficiency, indicating that
motivated and self-directed learners may be better positioned to employ strategies that support language development.
These findings are consistent with Self-Determination Theory, which explains that autonomy-supportive learning
environments can foster more self-determined forms of motivation and stronger engagement (Ryan & Deci, 2020;
Alrabai, 2021). Thus, motivation may be viewed not merely as a desire to learn English but as a dynamic learner
characteristic that interacts with autonomy, engagement, self-regulation, learning strategies, and the instructional
environment to influence language-learning outcomes.

Learning Strategies

Learning strategies play a significant role in language learning because they enable students to process, organize,
monitor, and apply knowledge effectively, thereby supporting the development of language proficiency. From an
information-processing perspective, learning involves the active selection, organization, integration, storage, and
retrieval of information, with learners employing cognitive and metacognitive processes to facilitate meaningful
learning. Oxford (2017) conceptualized language learning strategies as actions and techniques that learners employ to
regulate and enhance their language learning, while Teng and Zhang (2020) demonstrated that self-regulated learning
strategy instruction can improve second-language writing performance, strategy use, and academic self-efficacy.
Doérnyei and Ryan (2015) likewise emphasized the relationship between strategic learning and learner self-regulation,
while Mayer et al. (2014) explained that meaningful learning involves active cognitive processing and the integration of
verbal and visual information. In the broader field of self-regulated learning, Zimmerman (2015) described learners as
active participants who regulate their cognition, motivation, and behavior in pursuit of learning goals, while Panadero
(2017) emphasized the interconnected roles of cognitive, metacognitive, motivational, behavioral, and affective
processes in self-regulated learning. Empirical research further supports the value of strategic learning. Alhaysony
(2017), for example, found that learners use a range of strategies when dealing with difficult English vocabulary and
idiomatic expressions, with strategy use varying according to learners’ proficiency and vocabulary knowledge. Recent
research has also highlighted the importance of technology-supported strategies. Studies of technology-assisted self-
regulated English learning have found positive relationships between technology-based strategy use, learner self-
efficacy, enjoyment, and English learning outcomes (An et al., 2020). In the Philippine context, Cawagdan-Cuarto and
Rivera (2018) found that language learning strategies were associated with English proficiency test performance among
college students, with social learning strategies emerging as a significant predictor. Similarly, Soliman and Gorospe

IJIRSET©2026 | AnISO 9001:2008 Certified Journal | 11825



http://www.ijirset.com/

Factor

ﬂﬁﬁéﬁ International Journal of Innovative Research of Impact
1JIRS Science, Engineering and Technology (IJIRSET) e

|www.ijirset.com |A Monthly, Peer Reviewed & Refereed Journal| e-ISSN: 2319-8753| p-ISSN: 2347-6710|

Volume 15, Issue 9, September 2026
|DOI: 10.15680/1JIRSET.2026.1509003|

(2024) reported significant relationships among learner autonomy, language learning strategies, and English language
proficiency among Filipino senior high school students. These findings suggest that effective learning strategies
encourage learners to become more active, self-regulated, and autonomous participants in the language-learning
process and may contribute to improved English proficiency.

Language Proficiency

Language proficiency develops through the interaction of cognitive, social, motivational, and contextual factors. From
a sociocultural perspective, language learning is constructed through social interaction, communication, collaboration,
and guided participation, in which learners develop their knowledge through interaction with teachers, peers, and more
knowledgeable others. Language proficiency encompasses learners’ ability to use language effectively across listening,
speaking, reading, and writing and extends beyond knowledge of grammatical forms to the effective use of language
for academic, social, and professional communication. Research indicates that learner-related factors, particularly
motivation and learning strategies, contribute to language development. Motivated learners are more likely to engage
actively in language-learning activities, while strategic learners employ cognitive, metacognitive, social, and
compensatory strategies to process information, monitor their learning, and address linguistic difficulties. Empirical
evidence supports the relationship between strategy use and language achievement. Habok and Magyar (2018), for
example, found differences in language-learning strategy use between more- and less-proficient learners and reported
that metacognitive, social, and memory strategies were associated with foreign-language achievement. Similarly,
Taheri et al. (2019) found significant relationships between foreign-language achievement and cognitive,
compensation, and social learning strategies among university EFL learners. Bessai (2018) further documented the use
of memory, cognitive, compensation, metacognitive, affective, and social strategies among university EFL learners,
highlighting the multidimensional nature of strategic language learning. In addition, Teng and Zhang (2020)
demonstrated that self-regulated learning strategy instruction can improve second-language writing performance,
strategy use, and academic self-efficacy. These findings suggest that language proficiency is not developed through
strategy use alone but through the interaction of learner-driven effort and supportive learning conditions. In this regard,
teacher guidance, learner autonomy, and opportunities for meaningful interaction can facilitate learners’ strategic
engagement and language development (Alrabai, 2021; Soliman & Gorospe, 2024). Thus, language proficiency may be
understood as a multidimensional outcome of motivation, strategic learning, social interaction, and instructional
support, making these factors particularly important in developing competent and effective communicators and future
educators.

III. METHODOLOGY

This study examined the influence of student motivation and learning strategies on language proficiency among
students in the College of Teacher Education during the academic year 2025-2026 using a survey-correlational
research design. The independent variables were student motivation and learning strategies, while language proficiency
served as the dependent variable. The participants consisted of 50 randomly selected students out of 64 enrolled
students, determined through Taro Yamane’s formula and selected using stratified random sampling. Data were
gathered through researcher-made questionnaires on student motivation, learning strategies, and language proficiency,
all of which underwent face and content validation, pilot testing, factor analysis, and reliability testing, yielding strong
Cronbach’s alpha values of .890, .918, and .944, confirming the instruments’ validity and reliability. Before data
collection, permission was secured from the school administration, questionnaires were personally distributed, and
confidentiality of responses was ensured. The collected data were analyzed using mean, standard deviation, ANOVA,
Pearson’s r, and multiple regression, with a 0.05 level of significance, to determine differences, relationships, and the
predictive influence of student motivation and learning strategies on language proficiency.

IV. RESULTS AND DISCUSSION

A. Students’ Level of Motivation in Language Learning

Table 1 shows that students demonstrate a very high level of motivation in language learning, with a grand mean of
4.31 (SD = 0.42), indicating strong and consistent motivation toward learning languages. The highest-rated indicators
were feeling proud when making progress (M = 4.54), feeling motivated by positive feedback (M = 4.50), and learning
a language to communicate with people from other countries (M = 4.50), suggesting that students are highly driven by
personal achievement, encouragement, and communication goals.
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Similarly, career success (M = 4.36) and personal satisfaction from correct language use (M = 4.32) also reflected very
high motivation, showing the importance of both intrinsic and practical reasons for language learning. Meanwhile, the
lowest-rated indicators were studying languages to earn good grades (M = 4.08), willingness to spend extra time
improving language skills (M = 4.12), and continuing despite challenges (M = 4.24), although these still indicate high
motivation. Overall, the results suggest that students’ motivation is strongly influenced by achievement,
communication needs, positive reinforcement, and personal growth rather than purely grade-oriented goals.

Table 1: Mean and Standard Deviation of Students’ Motivation in Language Learning

Category Mean Description | SD
1. I enjoy learning new languages. 4.24 Very High | 0.77
2. 1 feel proud when I make progress in | 4.54 Very High | 0.54
learning a language.

3. I study a language because I want to | 4.24 Very High | 0.74
understand different cultures.

4. Learning a language will help me succeed | 4.36 Very High | 0.56
in my future career.

5. I feel motivated when I receive positive | 4.50 Very High | 0.54
feedback in my language class.

6. I study languages to earn good grades. 4.08 High 0.78
7. 1T am willing to spend extra time to | 4.12 High 0.80
improve my language skills.

8. I feel personally satisfied when 1| 4.32 Very High | 0.71
understand or use the language correctly.

9. I learn a language because I want to | 4.50 Very High | 0.61
communicate with people from other

countries.

10. T continue studying a language even | 4.24 Very High | 0.59
when it becomes challenging.

Overall Motivation 4.31 Very High | 0.42

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 — 3.40:
Low -1.81 —2.60: Very Low - 1.00 — 1.80

The college students demonstrate a very high level of motivation in language learning, showing that they are highly
engaged, interested, and willing to actively participate in activities that develop their language skills. Their motivation
extends beyond academic requirements, as students are strongly driven by personal satisfaction, pride in their progress,
and the desire to communicate effectively with others. This suggests that they possess both intrinsic and extrinsic
motivation, which strengthens their commitment to continuous language learning.

This high level of motivation implies greater potential for success in language learning, as motivated students are more
likely to persist, participate actively, and achieve better outcomes. Their strong motivation may be influenced by the
importance of language proficiency for academic achievement, future career opportunities, effective communication,
supportive classroom environments, and positive teacher feedback. These findings are consistent with studies by Ryan
and Deci (2020) and Al-Hoorie & Hiver (2020), which emphasize that autonomy, competence, positive reinforcement,
and meaningful learning experiences significantly strengthen students’ motivation and sustain long-term engagement in
language learning.

B. Learning Strategies Commonly Used by Students

Table 2 shows that students demonstrate a high level of language learning strategy use, with a grand mean of 4.12 (SD
= 0.49), indicating that they frequently apply various strategies to improve language understanding, retention, and
communication skills. The highest-rated strategies were asking questions when concepts are unclear (M = 4.22) and
checking their own work to identify and correct mistakes (M = 4.22), reflecting strong self-monitoring and active
participation in learning. Other highly used strategies included connecting new information with prior knowledge (M =
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4.20), practicing listening through music, podcasts, or videos (M = 4.20), and using online tools such as apps, videos,
and games (M = 4.18), showing students’ reliance on cognitive and technology-based learning approaches.

Similarly, students also frequently use note-taking (M = 4.16) and goal-setting (M = 4.16) to support language
development. The lowest-rated strategies were using flashcards, lists, or diagrams (M = 3.90), reviewing vocabulary
regularly (M = 3.92), and speaking the language outside the classroom (M = 4.00), although these still fall within a high
level of usage. Overall, the results indicate that students consistently employ effective language learning strategies,
particularly those related to self-regulation, active engagement, cognitive processing, and technology integration to
enhance language learning.

Table 2: Mean and Standard Deviation of Learning Strategies Commonly Used by Students

Category Mean Description | SD
1. T review new vocabulary regularly to | 3.92 High 0.63
remember it better.

2. 1 try to speak the language with others, | 4.00 High 0.73
even outside of class.

3. I use online tools (e.g., apps, videos, | 4.18 High 0.69
games) to help me learn the language.

4. 1 take notes while learning to help | 4.16 High 0.68
remember new language rules or words.

5. I ask questions when I do not understand | 4.22 Very High | 0.68
something in class.

6. I try to connect new information to things | 4.20 High 0.67
I already know.

7. I check my own work to find and correct | 4.22 Very High | 0.71
mistakes.

8. I set personal goals to track my language | 4.16 High 0.65
learning progress.

9. I practice listening to the language through | 4.20 High 0.64
music, podcasts, or videos.

10. I use flashcards, lists, or diagrams to help | 3.90 High 0.74
organize what I learn.

Overall Strategies 4.12 High 0.49

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 — 3.40:
Low -1.81 —2.60: Very Low - 1.00 — 1.80

The students demonstrate a high level of language learning strategy use, indicating that they frequently apply different
techniques to support their language learning process. They actively use cognitive, metacognitive, social, and
technology-based strategies to improve understanding, retention, communication skills, and overall language
proficiency. This suggests that students are becoming more independent and strategic learners, capable of monitoring
their progress, identifying learning difficulties, and applying appropriate strategies to overcome challenges, which may
contribute to better academic performance and stronger language development.

The high use of learning strategies may be influenced by students’ awareness of the importance of effective learning
techniques, the availability of digital tools and online resources, supportive classroom practices, teacher guidance, and
interactive learning experiences. Their desire to improve communication skills, academic achievement, and confidence
in language use also encourages consistent strategy application. These findings are supported by studies of Yu (2023),
Chen (2022), and Zhang and Zou (2022), which emphasize that self-regulated learning, cognitive and metacognitive
strategies, technology-assisted learning, and teacher support significantly improve language achievement, learner
autonomy, and overall language learning effectiveness.
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C. Language Proficiency

Table 3 shows that students demonstrate a high level of language proficiency, with a grand mean of 4.10 (SD = 0.52),
indicating strong overall ability in understanding and using language across listening, speaking, reading, and writing
skills. The highest-rated indicators were understanding spoken language in class or media (M = 4.28) and reading and
understanding written texts (M = 4.28), reflecting strong receptive language skills. This was followed by improving
language use through reflection on mistakes (M = 4.18), showing students’ awareness of self-correction and continuous
learning improvement.

Students also showed consistent competence in productive skills such as speaking clearly (M = 4.10) and writing
grammatically correct sentences and paragraphs (M = 4.10). The lowest-rated indicators were following conversations
between native speakers (M = 3.90), participating in conversations without translation tools (M = 4.02), and feeling
confident using language in everyday situations (M = 4.02), although these still fall within a high level. Overall, the
results indicate that students possess strong language proficiency, particularly in listening and reading, while
spontaneous speaking and real-life communication remain areas for further improvement.

Table 3: Mean and Standard Deviation of Language Proficiency

Category Mean Description | SD
1. I can understand spoken language in class | 4.28 Very High | 0.64
or in media (TV, music, podcasts, etc.).
2. 1 can express my ideas clearly when | 4.10 High 0.65
speaking the target language.
3. I can read and understand texts written in | 4.28 Very High | 0.70
the language.
4. I can write sentences and short paragraphs | 4.10 High 0.71
using correct grammar.
5. 1 can use appropriate vocabulary when I | 4.02 High 0.74
speak or write.
6. 1 feel confident using the language in | 4.02 High 0.71
everyday situations.
7. I can understand and respond to questions | 4.18 High 0.66
in the language.
8. I can improve my language use by | 4.18 High 0.66
reflecting on my mistakes.
9. 1 can follow conversations between native | 3.90 High 0.81
speakers, even if 1 don’t understand every
word.
10. T can participate in basic conversations | 4.08 High 0.78
without relying on translation tools.

Overall Language Proficiency 4.10 High 0.52

Note Interval. Very High - 4.21 - 5.00: High - 3.41 - 4.20: Moderate - 2.61 — 3.40:
Low -1.81 —2.60: Very Low - 1.00 - 1.80

The students demonstrate a high level of language proficiency, indicating that they are generally competent in using the
target language across listening, speaking, reading, and writing skills. Stronger performance in listening and reading
suggests that students are more confident in understanding language input, while slightly lower performance in
speaking shows that spontaneous communication remains more challenging. Overall, this reflects a solid foundation in
language development and suggests that current teaching strategies are effective in building comprehension-based
skills.

This high level of language proficiency may be influenced by classroom instruction, exposure to media and digital

platforms, regular use of learning strategies, and consistent teacher guidance that strengthen learners’ language
knowledge and accuracy. However, comparatively lower confidence in real-life communication tasks may indicate
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limited opportunities for authentic and sustained interaction. This highlights the need for more communicative speaking
activities that provide learners with opportunities to practice fluency, spontaneous language use, and interactional
competence. Recent research emphasizes that meaningful interaction, learner engagement, and opportunities for
authentic language use are important in developing productive language skills and communicative competence
(Derakhshan et al., 2023; Shadiev & Wang, 2022). In addition, technology-supported language learning can provide
learners with increased opportunities for communication, collaboration, practice, and exposure to authentic language
materials (Zhang & Zou, 2022; Shadiev & Wang, 2022). Teacher support and effective classroom interaction can
further enhance learners’ engagement and affective experiences, creating conditions that encourage greater
participation in language-learning activities (Derakhshan et al., 2023). Taken together, these findings suggest that high
language proficiency can be strengthened when instructional support, strategic learning, meaningful interaction, and
technology-enhanced opportunities are integrated into the language-learning process.

D. Differences in Language Proficiency Based on Students’ Levels of Motivation and Learning Strategies

Table 4 presents the results of the one-way ANOVA showing significant differences in language proficiency based on
students’ motivation and learning strategies. For motivation, the analysis revealed a significant difference with an F-
value of 6.587 and a p-value of 0.003, indicating that students’ language proficiency varies according to their level of
motivation. Likewise, learning strategies showed a more significant difference, with an F-value of 20.151 and a p-value
of 0.000, suggesting that students who use learning strategies more frequently demonstrate different levels of language
proficiency.

Overall, the findings indicate that both motivation and learning strategies significantly influence language proficiency,
with students who are more motivated and who apply learning strategies more actively tending to perform better in
language learning. This suggests that these factors play an important role in language development, leading to the
rejection of the null hypothesis stating that there is no significant difference in language proficiency based on students’
motivation and learning strategies.

Table 4: ANOVA on the Differences in Language Proficiency Based on the Levels of Motivation and Learning

Strategies
Category Sum of | Df Mean F Sig.
Squares Square
Motivation
Between Groups | 2.934 2 1.467 6.587" .003
Within Groups 10.466 47 223
Total 13.400 49
Learning Strategies
Between Groups | 6.186 2 3.093 20.151° .000
Within Groups 7.214 47 153
Total 13.400 49

*p < .05 — significant at 5% level

Students’ language proficiency significantly differs based on their levels of motivation and use of learning strategies.
This indicates that language proficiency is not the same among all learners, as students who are more motivated and
who frequently apply effective learning strategies tend to demonstrate better language proficiency compared to those
with lower levels of motivation and strategy use. The results suggest that both motivation and learning strategies play
an important role in shaping students’ success in language learning.

This finding suggests that strengthening students’ motivation and supporting their use of effective learning strategies
may be associated with better language performance. Highly motivated learners are more likely to demonstrate greater
engagement, persistence, and willingness to participate in language-learning activities, while learners who actively
employ strategies such as self-monitoring, practice, self-regulation, and technology-supported learning may be better
able to process, retain, and apply language knowledge. These findings are consistent with recent research emphasizing
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the interconnected roles of motivation, self-regulated learning, and strategic behavior in language development. Ryan
and Deci (2020) explained that autonomous and self-determined forms of motivation promote sustained engagement
and effective learning behavior, while Teng et al. (2021) highlighted the importance of self-regulated learning strategies
in supporting second-language development. Similarly, Csizér and Albert (2024) emphasized the dynamic nature of
motivation and its relationship with learners’ engagement and language-learning behavior. Pérez Navio et al. (2024)
further highlighted the importance of motivational and self-regulatory factors in contemporary language learning,
particularly in technology-supported learning environments. In addition, Zhang and Zou (2022) demonstrated the
expanding role of technology in second- and foreign-language learning, providing learners with opportunities for
practice, interaction, and independent learning. Taken together, these studies suggest that language performance is
supported when learners are motivated to engage consistently in learning activities and are equipped with effective
cognitive, metacognitive, self-regulatory, and technology-assisted strategies.

E. Relationships Among Student Motivation, Learning Strategies and Language Proficiency

The results show that student motivation, learning strategies, and language proficiency are significantly related to one
another. Motivation and language proficiency revealed a moderate positive relationship (r = 0.597, p = 0.000),
indicating that students with higher motivation tend to demonstrate better language proficiency. Similarly, learning
strategies and language proficiency showed a strong positive relationship (r = 0.770, p = 0.000), suggesting that
students who frequently use effective learning strategies are more likely to achieve higher language proficiency.

Furthermore, motivation and learning strategies also showed a moderate positive relationship (r = 0.518, p = 0.000),
indicating that highly motivated students are more likely to apply a wider range of learning strategies in language
learning. Overall, the findings confirm that motivation, learning strategies, and language proficiency are positively
interconnected, meaning that improvements in motivation and strategy use are associated with better language
performance. Therefore, the null hypothesis stating that there are no significant relationships among the variables is
rejected.

Table 5: Pearson r Among Student Motivation, Learning Strategies, and Language Proficiency

Variables r Sig

Motivation and Language Proficiency 597" .000
Learning Strategies and Language Proficiency 770" .000
Motivation and Learning Strategies 518" .000

*p < .05 — significant at 5% level

There are significant positive relationships among motivation, learning strategies, and language proficiency, indicating
that these variables are interconnected in the language learning process. Motivation showed a moderate relationship
with language proficiency, learning strategies demonstrated a strong relationship with language proficiency, and
motivation was also moderately related to learning strategies. This suggests that students who are more motivated and
who frequently use effective learning strategies tend to demonstrate higher language proficiency.

This implies that strengthening both motivation and learning strategies can improve students’ language proficiency,
with learning strategies showing a particularly strong influence on performance. Motivated students are more willing to
invest effort, practice consistently, and apply effective strategies such as self-monitoring and technology-assisted
learning, which enhance language development. These findings are supported by studies of Al-Hoorie & Hiver (2020),
Zhang and Zou (2022), and Ddrnyei and Ryan (2020), which emphasized that motivation and strategic learning
behavior work together in improving language achievement and overall learning success.

F. Predictors of Language Proficiency

Table 6 presents the regression analysis showing that both motivation and learning strategies significantly predict
students’ language proficiency. Motivation showed a significant positive effect (§ = 0.270, p = 0.011), indicating that
students with higher motivation tend to demonstrate better language proficiency. Likewise, learning strategies also
significantly predicted language proficiency and showed a stronger influence (B = 0.631, p = 0.000), suggesting that
students who frequently use effective learning strategies are more likely to achieve higher proficiency.
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Overall, the results confirm that both motivation and learning strategies are important predictors of language
proficiency, with learning strategies having a stronger impact than motivation. This suggests that while motivated
students are more likely to engage in language learning, the consistent use of effective learning strategies plays a
greater role in improving language performance. Therefore, the null hypothesis stating that motivation and learning
strategies do not significantly predict language proficiency is rejected.

Table 6: Regression Coefficients of Motivation and Learning Strategies as Predictors of Language Proficiency

Category B Std. Error | Beta t Sig
Motivation 338 127 270 2.665" 011
Learning Strategies .678 109 .631 6.223" .000

*p < .05 — significant at 5% level

The regression results indicate that both motivation and learning strategies significantly predict students’ language
proficiency, showing that these factors directly influence language development. Among the two variables, learning
strategies demonstrated a stronger effect, suggesting that students who consistently apply effective strategies tend to
achieve higher language proficiency compared to those who rely primarily on motivation alone.

This implies that improving language proficiency requires strengthening both students’ motivation and their use of
effective learning strategies, with greater emphasis on strategy development. Students who actively practice self-
monitoring, goal-setting, repetition, and technology-assisted learning are more likely to perform better, while
motivation supports persistence and engagement in the learning process. These findings are supported by Zhang and
Zou (2022), Al-Hoorie & Hiver (2020), Csizér and Albert (2024), and Dornyei and Ryan (2020), emphasizing that
strategic learning behavior and motivation together play a vital role in language learning success.

V. CONCLUSION

Language learning begins with motivation, and the students clearly demonstrate that strong motivation is the driving
force behind meaningful learning. They exhibit a very high level of motivation in language learning, showing strong
interest, commitment, and willingness to improve their language skills. They recognize that language is not simply an
academic requirement but a valuable tool for communication, personal growth, and future career opportunities. This
high level of motivation encourages active participation, persistence in overcoming challenges, and continuous
practice, all of which contribute to stronger and long-term language development.

Students also demonstrate a high level of language learning strategy use, showing that they actively apply effective
techniques to improve their learning process. Through strategies such as self-monitoring, questioning, note-taking,
practice, and the use of digital learning tools, they take an active role in managing their own learning. This strategic
approach allows them to understand concepts more effectively, retain information better, and become more
independent and confident language learners.

Students possess a high level of language proficiency, showing their ability to effectively use the language across
listening, reading, speaking, and writing. Their stronger performance in comprehension-based skills reflects a solid
foundation in language learning, while slightly lower confidence in spontaneous communication suggests opportunities
for further improvement. Overall, this level of proficiency allows students to perform effectively in academic tasks and
prepares them for future academic and professional communication demands.

Language proficiency significantly differs according to students’ levels of motivation and learning strategy use, proving
that language learning success is strongly influenced by both psychological drive and learning behavior. Students with
higher motivation and stronger use of effective strategies are more likely to perform better, participate actively, and
demonstrate greater confidence in language-related tasks. This confirms that language development is shaped by both
students’ willingness to learn and the approaches they use during the learning process.
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Motivation, learning strategies, and language proficiency are significantly interconnected, showing that improvement in
one area is associated with improvement in the others. Students who are more motivated are more likely to use
effective learning strategies, while students who consistently apply these strategies tend to achieve better language
outcomes. This demonstrates that successful language learning is not influenced by a single factor but by the interaction
of motivation and strategic learning behavior working together.

Both motivation and learning strategies significantly predict language proficiency, with learning strategies emerging as
the stronger predictor. While motivation encourages students to engage and persist in learning, learning strategies
determine how effectively knowledge is processed, practiced, and applied. This confirms that achieving high language
proficiency requires more than willingness and interest alone; students must also develop effective learning habits.
Ultimately, students who combine strong motivation with strategic learning practices are more likely to achieve the
highest level of language proficiency and become more successful language learners.
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